SEND adaptations for Religious Education

We create aninclusivelearning environment whereby all children, including children with Special Educational Needs and
Disabilitiesaresupported to take partinall learning opportunities and activities alongsidetheir peers. We make reasonabl e
adjustments to our curriculumandthe school environment to ensure all children can achievetheir potential.

In Religious Education adaptions mayalsoincludeor be reflected through:

Carefully considering the paceof the lesson.

Interactivelessons thatprovide opportunities for learners to engage in different ways.

Use of specific, targeted questioningto challengeand support learners.

Ifa learneris reluctantto write, considering other ways for learners to show their understandinge.g. drawing, use of
technology.

Use of assessmentinformation to target teaching and focus supporton the needs of the learner.

Opportunities to revisitlearning through accessingword mats on their tables or accessingthesewords on displayinthe
classroom.

Re-reading taught or familiar texts orinformation as this is key to buildinglearners’ confidence.

Use of drama androle-play activities to enablelearners to explore the meaning of concepts through first-hand
experience thereby deepening their understanding. Drama androle-playalso provideengagingactivities which are
accessibletoall learners.

Use of pictureand word banks of key vocabulary.

When learners aredoing writing, making surethat they have word banks of key topic words with pictures to match.
Use of text maps with actions. ldentifying new, interesting, or useful words in a text or projecttogether. Referring to
these words and model usingthem inyour teaching and of encouraginglearners to use the working wall and success
criteria and key vocabularyin theirindependent writing.

New vocabularythatis beplanned for and taught in context. Modellingusing new words ina sentence and giving
learners time to practisethem in context. For example, givingthem time to answer a question and sharetheir answer.
Pre-teach/post-teaching.

Creating links inlearningin differentareas and bringing disciplinary knowledge from other areas into the learningin RE.
Also, making links to what learners have previouslylearnt—did they learn about the lifecycleof a frog the previous
year? This helps to embed learning.

Makinglearning multi-sensory, e.g., if you are learninga new concept or piece of vocabulary,readit, draw it, write it,
actitout.

Breakingthe learninginto chunks. Giving learners movement breaks.

Practical activities thatareconsidered that supportand develop an understandingof religious ideas.

Secondary sources such as books, photos, videos, and simulationsare used to help children and young people learnand
make sense of the subjectspecific content.

Providingtopical word banks and picturecards thatthe learner can point or refer to.

Asking teaching assistants to collate word/picture banks on a mini whiteboard/paper with the learner during the
teaching inputto supporttheir independent learningactivity.

Scaffoldinglearningto make it accessibleforall.

Flashbacks-Beginningeach lesson with a review of the vocabularylearntin the previous lesson. Providing word banks
that are accessiblethroughout the project.

Referring to languageregularly duringlessonsand, where applicable, throughout the school day, as this embeds the
vocabularyand build stronger links and associations.

Providing pre-teaching opportunities for learners to hear vocabulary prior to the lesson, to support their access and
engagement inwhole-class teaching.

Planningsmallgroup teaching opportunities.

Usingvisuals(e.g., now, next, then boards or visualtimetables) to segment the lessoninto manageablechunks thatare
achievablefor the learner.

For further guidanceand information on creatinginclusive Religious Education lessons pleaserefer to:
https://nasen.org.uk/page/nasenco



https://nasen.org.uk/page/nasenco

