Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2023 to 2024 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data

School name Hill View Primary
Academy

Number of pupils in school 607

Proportion (%) of pupil premium eligible pupils 15% (91pupils)

Academic year/years that our current pupil premium 2022-2025

strategy plan covers (3 year plans are recommended)

Date this statement was published September 2023

Date on which it will be reviewed September 2024

Statement authorised by Victoria Buckland

Pupil premium lead Jo Smith

Governor / Trustee lead Hannah Staddon

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £137,949
Recovery premium funding allocation this academic year £12, 615
Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £150,564
If your school is an academy in a trust that pools this

funding, state the amount available to your school this

academic year




Part A: Pupil premium strategy plan

Statement of intent

At Hill View Primary Academy, we have high aspirations and ambitions for our children and we believe
that all learners should be able to reach their full potential. We are committed to meeting their pastoral,
social and academic needs within the school environment.

. We strongly believe that reaching your potential is not about where you come from, but instead,
about developing the necessary skills and values required to succeed.

. We are committed to ‘diminishing the gap’ between vulnerable pupils and their peers; the pupil
premium forms a vital part of this process. This funding helps remove barriers to learning so that all our
pupils reach their full potential and enables them to fully engage in our curriculum and schoal life.

. Our pupils in receipt of the Pupil Premium Funding face specific barriers to reaching their full
potential, and, at Hill View, we are determined to provide the support and guidance they need to help
them overcome these barriers.

. In addition to this, we aim to provide them with access to a variety of exciting opportunities and a
rich and varied curriculum.

We have drawn on research evidence (such as the Sutton Trust Toolkit) and evidence from our own and
others’ experiences to allocate the funding to the activities that were most likely to have significant
impact on improving achievement.

Quality First Teaching is paramount. We are very clear about the importance of ensuring that all day-to-
day teaching meets the needs of each learner.

We use OTrack data, AFL strategies and regular moderations to frequently to check whether
interventions or strategies are working and make adjustments accordingly, rather than using the data
retrospectively to see if something has worked.

We focus on giving pupils clear, useful feedback about their work, and ways that they could improve it.
(AFL)

We believe in the importance of supporting our support staff, particularly teaching assistants, ensuring
they are highly trained and understand their role in helping pupils to achieve.

We provide well-targeted support to improve attendance, behaviour or links with families where these
were barriers to a pupil’s learning.

We have a clear and robust appraisal system for all staff, and include discussions about pupils eligible
for the Pupil Premium in appraisal and pupil progress meetings (PPM).

‘Evidence-informed teachers and leaders combine findings from research with professional expertise to make
decisions. Taking an evidence-informed approach to Pupil Premium spending can help schools to:

» Compare how similar challenges have been tackled in other schools
» Understand the strength of evidence behind alternative approaches

« Consider the likely cost-effectiveness of a range of approaches’

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.



Challenge
number

Detail of challenge
Red- Reflection from 22/23 to update challenges currently.

1

Reading and writing attainment in Key Stage one was lower compared to non-pupil
premium pupils. Reading attainment has been good in all year groups this year. There
is still a gap between PP and non-PP

Year 1 Phonics has dipped significantly for this group of pupils.

Writing — there is still a gap between PP and Non-PP in this subject area. Year 2 was
a particular area of concern.

Reading needs to be a continued focus and through the curriculum design using
strategies in whole class reading and talk for writing should be used to enhance
writing. Support for Year 2 phonics is required to ensure children achieve the expected
standard.

Revision of writng approach required to support Year 3 writers upon leaving Year 2.

Engagement in reading for pleasure for all pupils and their parents.

Percentage of greater depth PP pupils achieving greater depth This is an area that
needs focus across all subjects.

Maths attainment in Key Stage two . Maths interventions need to be targeted for this
area.

To raise attainment for all vulnerable groups, in all areas at EXS+ and GDS, in line
with national and ensure at least good progress for all children

Recognising and meeting the needs of all children with Mental Health, Social and
Emotional needs. Learners are showing further SEMH needs — self regulation has
improved and specific interventions and support has been given to children and their
families.

A number of children have additional SEN needs that impact on attainment. Rise in
number of pupils demonstrating further communication or SEMH needs.

Poor oral language and communication skills. Particularly for our younger learners.

Intended outcomes for 2023- 2024

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will
measure whether they have been achieved.

readers at EXS and Greater depth.

Intended outcome Success criteria
Reading attainment is in line compared to | To continue the high standards of teaching reading and
national and to non-pupil premium comprehension.

All pupils read to their class teacher 1;1

Where appropriate additional reading opportunities are
offered.

Reading lessons incorporate close reading to support all
learners and deepen comprehension and vocabulary
opportunities.

Reading lessons and other learning opportunities make
references to key texts, vocabulary and book talk to
support comprehension and other lessons.




Writing attainment is in line compared to
national and to non-pupil premium
readers at EXS and Greater depth.

The teaching of writing is furthered through reading
opportunities.

Teaching of writing and foundation subjects have
stronger links to reading lessons and using talk for
writing.

Writing will be further enhanced through developing
language comprehension and spoken language- reading
as a writer and talking as a writer. Draw on book talk from
reading lessons.

Maths attainment in KS2 is in line
compared to national and to non-pupil
premium readers at EXS and Greater
depth.

Lessons offer opportunities to revisit and over learn key
number skills. Fluid grouping and intervention groups with
additional teachers enable catch up and gap filling.

End of KS1 Phonics is in line compared
to national and non-pupil premium

Targeted interventions delivered by RWinc Lead to
ensure accelerated progress.

The RWInc assessment process enables fluid groupings
and no ceiling to learning

Children have access to a wide and
varied bank of language and vocabulary
to enable themselves to articulate
themselves and apply to their learning to
maximise all learning opportunities.

This will develop further language
comprehension and enhance writing.

All lessons (reading/writing/maths and foundation
subjects) offer daily opportunities to teach/explore and
understand vocabulary.

These daily lessons will be planned for and taught
explicitly.

Year 2 and KS2 children will be able to use Magpie
books in all lessons/learning opportunities

Children will make progress in all
subjects in line with national and in line
with their non-pupil premium peers. In
particular HPA or children who can be
stretched and challenge to make
accelerated progress.

Individual targeted support

Pupil conferencing

Greater Depth? Other needs. 1;1 reading. Pre/post
teaching based on AFL for all subjects.

Children were be able to communicate
clearly, self- regulate and be more
resilient when faced with challenges.

Extracurricular activities, including sports, outdoor
activities, arts, culture and trips

Oral language and communication skills of all pupils is
developed and reduces barriers to learning and
wellbeing

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic

year to address the challenges listed above




Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 40,285

Toolkit2.

Dual Coding Theory. Allan Pavio discovered that our memory has two codes
(or channels) that deal with visual and verbal stimuli. Whilst it stores them
independently, they are linked (linking words to images). These linked
memories make retrieval much easier. The word or image stimulates retrieval
of the other

When teachers employ a dual coding mindset to their learning materials, the
student’s cognitive load is reduced and their working memory capacity is
increased, thus, learning is improved.

Activity Evidence that supports this approach Challe
nge
numbe
r(s)
addres
sed

All staff to The EEF emphasizes that teachers are best qualified to support lower All

have a attaining children. However, we have selected some TAs for this role based

heightened on their skills sets, knowledge of the children and ability to build relationships.

awareness

of the needs | EEF guidance on the best use of TA support and scaffolding to enable the

of PP children to develop their metacognition, problem solving skills and

children and | opportunities to develop independence.

to have high

expectations All children can succeed. 24. Almost all children4 can learn to read and write

for them. by the age of seven and achieve at least level 4 by the age of 11. Success

depends on a no-excuses approach by schools, an expectation that every

Quality first child will succeed, and productive teaching and learning. The experience of All

teaching and | the case study schools is that if you remove preconceptions about children’s

focus on ability, many will achieve more than might have been expected. This was

planning, evident in many of the case study schools and has been the subject of

organisation | extensive research in one.5 Freedom to lead: a study of outstanding primary

of learning, school leadership in England Research report: July 2014

task design,

feedback, The most popular strategies and those that schools considered the most

marking and effective, focused on teaching and learning, especially: paired or small group

assessment | @dditional teaching; improving feedback; and one-to-one tuition. These

within all strategies are all supported by evidence of effectiveness in the Sutton
learning Trust/Education Endowment Foundation (EEF) Teaching and Learning




Use of Schools that have improved their use of statistical information have coached 1,3, 4,
OTrack data | staff in analysing and interpreting student data and have achieved improved 57
system to consistency across departments in terms of raising understanding and giving
monitor data, | feedback to students. Staff collaboration in analysing data has been given a
plan ahead new impetus and confidence has increased, especially where efforts have
from data been made to make it visual. TDA, National college for leadership of schools
and reduce and children’s services.
in house
variations
Developing Middle leaders reflect on their departmental data and identify priorities for All
year leads development. They draw on the experience and practice of successful
and subject departments and work together to develop approaches to tackling
leads to interdepartmental variations. They may establish a teaching and learning
enhance forum where teachers explore specific areas and establish a system of peer
their areas observation with the aim of identifying and replicating best practice across the
school. These steps will have involved significant investment in lesson
observations and whole school training sessions, with dissemination
strategies planned for the future. The work to support the reduction of ISV
builds on the expertise, understanding and, perhaps most importantly, the
collaborative culture within the school. Middle leaders are a conduit for
increased collaboration between departments. TDA, National college for
leadership of schools and children’s services.
Provide EEF Feedback studies tend to show very high effects on learning. However, it | A
feedback also has a very high range of effects and some studies show that feedback
that is timely, | can have negative effects and make things worse. It is therefore important to
effective and | understand the potential benefits and the possible limitations of feedback as a
challenging. | teaching and learning approach.
In general, research-based approaches that explicitly aim to provide feedback
to learners, such as Bloom’s ‘mastery learning’, tend to have a positive
impact. Feedback has effects across all age groups. Research in schools has
focused particularly on its impact on English, mathematics and, to a lesser
extent, science.
Questioning | ‘Good learning starts with questions, not answers’ Guy Claxton, prof in Al
and further Education. Questioning enables teachers to check learners’ understanding. It
opportunities | also benefits learners as it encourages engagement and focuses their
to discuss thinking on key concepts and ideas. Higher order questioning also actively
and debate encourages the development of thinking and dialogue skills.
in class
Children to Metacognition and self-regulation approaches have consistently high levels of | A
be impact, with pupils making an average of seven months’ additional progress.
independent
in accessing | The potential impact of these approaches is high; the evidence indicates that

resources to
support their
learning.

teaching these strategies can be particularly effective for low achieving and
older pupils.




Reading A growing number of studies show that promoting reading can have a major 1,2
corners/area | impact on children and adults and their future. Upon reviewing the research and 8
in the literature, Clark and Rumbold (2006) identify several main areas of the
benefits to reading for pleasure:
classroom to
be further « Reading attainment and writing ability;
developed to
enhance » Text comprehension and grammar;
reading for B hof |
pleasure * Breadth of vocabulary;
opportunities | , Positive reading attitudes;
* Greater self-confidence as a reader;
* Pleasure in reading in later life;
» General knowledge;
* A better understanding of other cultures;
» Community participation; and
* A greater insight into human nature and decision-making. Evidence
suggests that reading for pleasure leads to increased attainment
Power Explicit instruction encompasses a wide array of teacher-led strategies, 4
Math’s including direct instruction (DI). There is evidence that structured teacher-led
approaches can raise mathematics attainment by a sizeable amount.
Concrete manipulatives can be a powerful way of enabling learners to
engage with mathematical ideas, if teachers ensure that learners understand
the links between the manipulatives and the mathematical ideas they
represent. EEF
Development | In some situations, the key to easing cognitive load is to provide what are 1,3,5
and known as ‘worked examples’. Rather than asking learners who are unfamiliar | gnq 7

implementati
on of Talk 4
Writing
strategies;
modelled/sh
ared and
guided
writing and
planning
opportunities

with a topic to acquire knowledge through solving problems themselves.

I's been suggested that the worked-example effect can be applied to writing
as well: if teachers explicitly teach sentence structures and vocabulary, pro-
vide exemplars that illustrate these things, and lead discussions on the sub-
ject, students should be able to study the exemplars and reproduce those
features in their own writing. https://researched.orq.uk/2019/06/24/writing-
and-cognitive-load-theory/

Many of the approaches can be usefully combined with Collaborative learning
techniques and Phonics to develop reading skills. The use of techniques such
as graphic organisers and drawing pupils’ attention to text features are likely
to be particularly useful when reading expository or information texts.

The EEF also has found that approaches, which promote talk and interaction
between learners, tend to result in the best educational gains.

The survey found that schools had used a large number of strategies (18 per
school, on average) in order to raise the attainment of disadvantaged pupils
since 2011. The most popular strategies, and those that schools considered



https://researched.org.uk/2019/06/24/writing-and-cognitive-load-theory/
https://researched.org.uk/2019/06/24/writing-and-cognitive-load-theory/

to be the most effective, focused on teaching and learning, especially: paired
or small group

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/
attachment data/file/473974/DFE-
RR411 Supporting the attainment of disadvantaged pupils.pdf

What is Dual Coding Theory? Allan Pavio discovered that our memory has
two codes (or channels) that deal with visual and verbal stimuli. Whilst it
stores them independently, they are linked (linking words to images). These
linked memories make retrieval much easier. The word or image stimulates
retrieval of the other.

When teachers employ a dual coding mind-set to their learning materials, the
student’s cognitive load is reduced and their working memory capacity is
increased, thus, learning is improved.

Clearer links | Integrated Curriculum provides many engaging opportunities to learn a wide 1,3,5
and teaching | range of knowledge and skills whilst deepening understanding through a and 7
in writing contextualised approach.
skills to
enhance Many of the approaches can be usefully combined with Collaborative learning
writing techniques and Phonics to develop reading skills. The use of techniques such
through all as graphic organisers and drawing pupils’ attention to text features are likely
subjects to be particularly useful when reading expository or information texts.
(foundation)
Evidence that the use of educational visits also has a positive outcome in
writing is harnessed by our use of hooks and outcomes within our integrated
curriculum. Children are pre-taught vocabulary before a project begins
enabling greater confidence and understanding from the outset of the project.
In some situations, the key to easing cognitive load is to provide what are
known as ‘worked examples’. Rather than asking learners who are unfamiliar
with a topic to acquire knowledge through solving problems themselves.
I's been suggested that the worked-example effect can be applied to writing
as well: if teachers explicitly teach sentence structures and vocabulary, pro-
vide exemplars that illustrate these things, and lead discussions on the sub-
ject, students should be able to study the exemplars and reproduce those
features in their own writing. https://researched.org.uk/2019/06/24/writing-
and-cognitive-load-theory/
All support A number of studies have found a relationship between measures of a 1,3, 4,
staff to have | teacher’s knowledge of the content they are teaching and the gains made by 56,7,
access to an | their students. https://www.suttontrust.com/wp- 8
ongoing in content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf
house model
of CPD Research has shown that improving the nature and quality of TAs’ talk to
pupils can support the development of independent learning skills, which are
associated with improved learning outcomes. EEF 2021
Metacogni- Metacognition and self-regulation approaches have consistently high levels of | a
tion and self- | impact, with pupils making an average of seven months’ additional progress.
regulation



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://researched.org.uk/2019/06/24/writing-and-cognitive-load-theory/
https://researched.org.uk/2019/06/24/writing-and-cognitive-load-theory/
https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf
https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf

These strategies are usually more effective when taught in collaborative
groups so that learners can support each other and make their thinking
explicit through discussion.

The potential impact of these approaches is high, but can be difficult to
achieve in practice, as they require pupils to take greater responsibility for
their learning and develop their understanding of what is required to succeed.

The evidence indicates that teaching these strategies can be particularly
effective for low achieving and older pupils.

Systematic leaders have direct and indirect effects on student learning — direct effects All
release for through the building of ‘organisational learning’ through work with staff and
223'3?365 to leadership capacity that has a clear focus on teaching and learning and
standards subsequently indirectly affects students’ motivation, behaviour, engagement,
improve learning and achievement.
through reg-
ular monitor- | https://www.educationdevelopmenttrust.com/EducationDevelopmentTrust/file
ing. s/a3/a359e571-7033-41c7-8fe7-9ba60730082e.pdf
Magpie language acquisition must be a high priority in schools, with explicit 1,3,5
books to be strategies for extending vocabulary as well as a language rich environment; and 7
used in all « careful selection of language to be taught (high frequency words found in
classes from | many different contexts);
Year 2 * activities to extend pupils’ expressive and receptive vocabulary should
relate
to current topics, with opportunities to practise using new vocabulary;
 Language teaching should develop breadth (vocabulary size) and depth
(understanding and use in context).
Language provides the foundation of thinking and learning and should be
prioritised. High quality adult-child interactions are important and sometimes
described as talking with children rather than just talking to children.
Use a wide range of explicit and implicit approaches including planning the
teaching of vocabulary, modelling and extending children’s language and
thinking during interactions and activities such as shared reading.
Collaborative activities that provide opportunities to learn/hear language often
also provide opportunities for wider learning through talk. Skills such as social
awareness, relationship skills and problem solving are developed, as well as
knowledge. EEF 2021
To ensure On average, reading comprehension approaches deliver an additional six All
high quality months’ progress. Successful reading comprehension approaches allow
teaching of activities to be carefully tailored to pupils’ reading capabilities, and involve
RWI and to activities and texts that provide an effective, but not overwhelming, challenge.
embed the
Hill Views Many of the approaches can be usefully combined with Collaborative learning
way of technigues and Phonics to develop reading skills. The use of techniques such
reading as graphic organisers and drawing pupils’ attention to text features are likely
program with | to be particularly useful when reading expository or information texts.
a focus on
text language acquisition must be a high priority in schools, with explicit

strategies for extending vocabulary as well as a language rich environment;

9




dependent

« careful selection of language to be taught (high frequency words found in

questioning many different contexts);
to enhance » activities to extend pupils’ expressive and receptive vocabulary should
comprehensi | relate
on to current topics, with opportunities to practise
using new vocabulary;
* language teaching should develop breadth (vocabulary size) and
depth (understanding and use in context)
Reading Reconsidered (Doug Lemov) to encourage high quality texts,
increase stamina and questions that challenge children’s thinking.
‘Good learning starts with questions, not answers’ Guy Claxton, prof in
Education. Questioning enables teachers to check learners’ understanding. It
also benefits learners as it encourages engagement and focuses their
thinking on key concepts and ideas. Higher order questioning also actively
encourages the development of thinking and dialogue skills.
Language provides the foundation of thinking and learning and should be
prioritised. High quality adult-child interactions are important and sometimes
described as talking with children rather than just talking to children.
Use a wide range of explicit and implicit approaches including planning the
teaching of vocabulary, modelling and extending children’s language and
thinking during interactions and activities such as shared reading.
Collaborative activities that provide opportunities to learn/hear language often
also provide opportunities for wider learning through talk. Skills such as social
awareness, relationship skills and problem solving are developed, as well as
knowledge. EEF 2021
Access to Staff strong phonic knowledge, high quality of teaching and on-going 1,2, 3,
RWI portal formative assessment by RWI lead and Assistant Head teacher has proven 5 and
and strategy. Data analysis at the end of Year 1 & 2 show strategy to be effective. | 7
development
days from A number of studies have found a relationship between measures of a
agent from teacher’s knowledge of the content they are teaching and the gains made by
Ruth Miskin | their students. https://www.suttontrust.com/wp-
content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf
Parental The association between parental engagement and a child’s academic All
engagement | success is well established and there is a long history of research into
to enhance parental engagement programmes.
reading and
maths at Introduction of Boom Reader portal — virtual reading records
home

In KS2 introduction of Maths Flex intelligent online home learning portal to
practise skills and deepening activities for greater depth. Further source of
data for teachers to support planning and assessment.

10



https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf
https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf

All staff to Louise Bomber CPD on the importance of building relationships and following | A
plan and the PACE approach to help children follow steps to engage.
make use of
time to settle | Relationships that are worthwhile take time — there is a ‘drip, drip, drip effect’.
in, get to Teachers who build great relationships with children do most of that work
know their outside the classroom. https://pivotaleducation.com/the-importance-of-
classes and relationships-pp3/ Paul Dix
build positive
relationships. EEF guidance on metacognition and self-regulation, through the development
of these skills children are able to be more ready to learn and manage their
Enhanced emotions. All
opportunities
" for SCARF
and to
explore
aspects of
social,
emotional
and mental
health
needs.
Staff to use Paul Dix, when the adult changes, everything changes. This research All
the PACE recognises the importance of seeing beyond behaviours and using positive
approach approaches to enhance behaviour in the classroom.
and emotion
coaching to
develop their
interactions The development of self-regulation and executive function is consistently
with children | linked with successful learning, including pre-reading skills, early
in their mathematics and problem solving. Strategies that seek to improve learning by
classes increasing self-regulation have an average impact of five additional months’
progress. A number of studies suggest that improving the self-regulation skills
Use of the 5 | of children in the early years is likely to have a lasting positive impact on later All
point scale to | learning at school, and also have a positive impact on wider outcomes such
enable as behaviour and persistence- EEF
children to
self-regulate
Talk The EEF also has found that approaches, which promote talk and interaction | 1 3 4
partners between learners, tend to result in the best educational gains. 5 and
Questionin 7
g ‘Good learning starts with questions, not answers’ Guy Claxton, prof in
techniques Education. Questioning enables teachers to check learners’ understanding. It
such as also benefits learners as it encourages engagement and focuses their
blooms L . . . .
taxonomy thinking on key concepts and |dea§. ngher orqer questpmng also actively
and Think, encourages the development of thinking and dialogue skills.
pair, share

The survey found that schools had used a large number of strategies (18 per
school, on average) in order to raise the attainment of disadvantaged pupils
since 2011. The most popular strategies, and those that schools considered

11



https://pivotaleducation.com/the-importance-of-relationships-pp3/
https://pivotaleducation.com/the-importance-of-relationships-pp3/

to be the most effective, focused on teaching and learning, especially: paired
or small group

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/
attachment data/file/473974/DFE-
RR411 Supporting the attainment of disadvantaged pupils.pdf

Pupil EEF Feedback studies tend to show very high effects on learning. However, it | 1 3 4
conferencin | also has a very high range of effects and some studies show that feedback 5 and
g can have negative effects and make things worse. It is therefore important to 7
understand the potential benefits and the possible limitations of feedback as a
teaching and learning approach. In general, research-based approaches that
explicitly aim to provide feedback to learners, such as Bloom’s ‘mastery
learning’, tend to have a positive impact. Feedback has effects across all age
groups. Research in schools has focused particularly on its impact on
English, mathematics and, to a lesser extent, science.
Fluid The EEF recommends that collaborative learning with a range of abilities 1,3, 4,
groupings through structured approaches with well-designed tasks lead to the greatest 5 and
learning gains. 7
SENDCo, Have an individualised approach to addressing barriers to learning and All
Learning emotional support, at an early stage, rather than providing access to generic
and . support and focusing on pupils nearing their end-of-key-stage assessments.
Behaviour | hiins://assets.publishing.service.gov.uk/government/uploads/system/uploads/
Lnbesrggj | attachment_datalfile/473974/DFE-
practices/c | RR411 Supporting the attainment of disadvantaged pupils.pdf
arryout
assessmen | School culture is important in determining the nature of what can be achieved
ts and by an ISV-reduction programme. A high degree of collaboration and
i:japs[;?cr)tom openness that draws people together and enables the ready sharing of best
practice to practice across the school will most effectively secure benefits. Schools are
meet likely to gain the most from designing ISV programmes that reflect the extent
individual of trusting relationships and collaboration within their existing culture. Where
needs trust is at lower levels and collaboration is not well developed, smaller steps
will be required during the initial stages. TDA, National college for leadership
of schools and children’s services.
Staff to School culture is important in determining the nature of what can be achieved | p
observe by an ISV-reduction programme. A high degree of collaboration and
900d_ _ openness that draws people together and enables the ready sharing of best
practice In | practice across the school will most effectively secure benefits. Schools are
:chhing of likely to gain the most from designing ISV programmes that reflect the extent
reading, of trusting relationships and collaboration within their existing culture. Where
writing and trust is at lower levels and collaboration is not well developed, smaller steps
maths in will be required during the initial stages. TDA, National college for leadership
house and | 4f schools and children’s services.
outside of
school
where
practice is

outstanding

12



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf

Talk language acquisition must be a high priority in schools, with explicit 1,2, 3,
through strategies for extending vocabulary as well as a language rich environment; 5 and
Et%r:"gs '”d « careful selection of language to be taught (high frequency words found in 7
an . .

lower KS1 man}/ Idln‘ferent contexts),. . .

* activities to extend pupils’ expressive and receptive vocabulary should

relate to current topics, with opportunities to practise using new vocabulary;

» Language teaching should develop breadth (vocabulary size) and depth

(understanding and use in context).
Learning/cl Active learning helps students to become 'lifelong learners' All
ass In an active learning approach, learning is not only about the content, but is
environmen | g|so about the process. Active learning develops students’ autonomy and
t to offer a their ability to learn. Active learning gives students greater involvement and
vvflder range | control over their learning- Cambridge Assessment.
o
opportunitie - . ) _ )
s for more - Resilience is the capacity to ‘bounce back’ from adversity. Protective factors
active increase resilience, whereas risk factors increase vulnerability. Resilient
learning individuals, families and communities are more able to deal with difficulties
_activities to | &nd adversities tha_n. those with less r_esnlence._ |
build Those who are resilient do well despite adversity. Evidence shows that
resilience resilience could contribute to healthy behaviours, higher qualifications and

skills, better employment, better mental wellbeing, and a quicker or more
-teamwork . .
and successful recovery from illness. Those who face the most adversity are

: least likely to have the resources necessary to build resilience. This ‘double

communica ) ) o - . i
tion burden’ means that inequalities in resilience are likely to contribute to health

inequalities — Public Health England 2014

Targeted academic support (for example, tutoring, one-to-one support structured interventions)

Budgeted cost: £ 82,926.91

to focus on effective and that studies suggest that greater
targeted groups | feedback from the teacher, more sustained
as directed

engagement in smaller groups, or work that is more
closely matched to learners’ is effective in securing
progress.

Have an individualised approach to addressing barriers
to learning and emotional support, at an early stage,
rather than providing access to generic support and
focusing on pupils nearing their end-of-key-stage
assessments.

Activity Evidence that supports this approach Challenge number(s)
addressed
RWT intervention Staff strong phonic knowledge, high quality of 1,2,3,5and 7
groups teaching and on-going formative assessment by RWI
lead and Deputy Head teacher has proven strategy.
Targeted Data analysis at the end of Year 1 & 2 show strategy
individual support | t© be effective.
— RWI lead and
from agent from
Ruth Miskin
Learning mentor | EEF evidence shows that small group tuition is All
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https://assets.publishing.service.gov.uk/government/up
loads/system/uploads/attachment data/file/473974/DF
E-

RR411 Supporting the attainment of disadvantaged
pupils.pdf

The most popular strategies and those that schools
considered the most effective, focused on teaching
and learning, especially: paired or small group
additional teaching; improving feedback; and one-to-
one tuition. These strategies are all supported by
evidence of effectiveness in the Sutton Trust/Education
Endowment Foundation (EEF) Teaching and Learning
Toolkit2.

Additional teacher

The EEF emphasises that teachers are best qualified All
0.4 F/T equivalent | to support lower attaining children.
for targeted
groups Ensure tasks provide stretch and challenge.
Identify specific Visible Learning research learning by John Hattie on
children questioning/amount of teacher talk/effective feedback
increases children’s understanding of concepts.
Targeted teaching
to close gap The most popular strategies and those that schools
considered the most effective, focused on teaching
and learning, especially: paired or small group
additional teaching; improving feedback; and one-to-
one tuition. These strategies are all supported by
evidence of effectiveness in the Sutton Trust/Education
Endowment Foundation (EEF) Teaching and Learning
Toolkit2.
Pre-teaching of EEF evidence shows that small group tuition is All

vocabulary

effective and that studies suggest that greater
feedback from the teacher, more sustained
engagement in smaller groups, or work that is more
closely matched to learners’ is effective in securing
progress.

Have an individualised approach to addressing barriers
to learning and emotional support, at an early stage,
rather than providing access to generic support and
focusing on pupils nearing their end-of-key-stage
assessments.
https://assets.publishing.service.gov.uk/government/up
loads/system/uploads/attachment data/file/473974/DF
E-
RR411 Supporting_the attainment of disadvantaged
pupils.pdf

Allan Pavio discovered that our memory has two codes
(or channels) that deal with visual and verbal stimuli.
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf

Whilst it stores them independently, they are linked
(linking words to images). These linked memories
make retrieval much easier. The word or image
stimulates retrieval of the other.

When teachers employ a dual coding mindset to their
learning materials, the student’s cognitive load is
reduced and their working memory capacity is
increased, thus, learning is improved.

Language provides the foundation of thinking and
learning and should be prioritised. High quality adult-
child interactions are important and sometimes
described as talking with children rather than just
talking to children.

Use a wide range of explicit and implicit approaches
including planning the teaching of vocabulary,
modelling and extending children’s language and
thinking during interactions and activities such as
shared reading.

Collaborative activities that provide opportunities to
learn/hear language often also provide opportunities
for wider learning through talk. Skills such as social
awareness, relationship skills and problem solving are
developed, as well as knowledge. EEF 2021

NELI

language acquisition must be a high priority in
schools, with explicit strategies for extending
vocabulary as well as a language rich environment;

« careful selection of language to be taught (high
frequency words found in many different contexts);

* activities to extend pupils’ expressive and receptive
vocabulary should relate to current topics, with
opportunities to practise using new vocabulary;

 Language teaching should develop breadth
(vocabulary size) and depth (understanding and use
in context).

Interventions to
offer a wider
range of
opportunities and
enhance
opportunities to
build
resilience/teamwo
rk and
communication

Schools have a statutory responsibility to promote the
‘wellbeing’ of students.35 Resilience, or related
concepts, is mentioned in many key documents. For
example, an England-wide educational initiative on
‘personal capabilities’70 emphasises ‘tenacity, self-
motivation, problem solving and self-image’; Ofsted
has stated that “children’s wellbeing and happiness in
school underpin their attainment and achievement’71;
and the 2013 report from the Chief Medical Officer
called for action to build emotional resilience in
children.

Schools have an important opportunity to build
resilience through action that focusses on individual
pupils. Individual-level protective resources include
personality traits, intelligence, communication skills,
and sociability. Public Health England 2014
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Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £ 27,352

collaboratively
to provide help
and advice for
parents on a
range of issues

2021; Wales Safeguarding Procedures Project Board, 2020).
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Activity Evidence that supports this approach Challe
nge
numb
er(s)
addre
ssed

Additional EEF- All

target support Behaviour interventions seek to improve attainment by reducing

with behaviour challenging behaviour. This entry covers interventions aimed at reducing

mentor- lego a variety of behaviours, from low-level disruption to aggression, violence,

therapy, check | pyllying, substance abuse and general anti-social activities. The

ins, social interventions themselves can be split into three broad categories:

groups, ELSA

Place2Be approaches to developing a positive school ethos or improving discipline | 6

across the whole school which also aim to support greater engagement
in learning;

Universal programmes which seek to improve behaviour and generally

take place in the classroom; and more specialised programmes, which

are targeted at students with specific behavioural issues.

Fast track to DfE Nov 2016 Guidance for attendance states that “The government All

attendance expects: ¢ Schools and local authorities to: * Promote good attendance

and reduce absence, including persistent absence; « Ensure every pupil
has access to full-time education to which they are entitled; and, * act
early to address patterns of absence. * Parents to perform their legal
duty by ensuring their children of compulsory school age who are
registered at school attend regularly. < All pupils to be punctual to their
lessons”.

Clear Assess, Children with higher levels of emotional, behavioural, social, and school All

Plan, do wellbeing, on average, have higher levels of academic achievement and

graduated are more engaged in school, both concurrently and in later years.

response

SS;;Z}?”E o Children with better emotional yvellbeing make more progress in primary

individual's school and are more engaged in secondary school.

needs. Building https://assets.publishing.service.gov.uk/government/uploads/system/uplo

a link between ads/attachment_data/file/197650/DFE-RB253.pdf

using the

graduated

approach

documents to

support the

behaviour

needs of more

vulnerable

pupils

DHTSs, Statutory guidance in each nation of the UK highlights the importance of All

SENDCo and providing early intervention, rather than waiting until a child or family’s

mentors to situation escalates (Department for Education (DfE), 2018; Department of

work Health, Social Services and Public Safety, 2017; Scottish Government,




Early Help & Providing timely support is vital. Addressing a child or family's needs All
Needs early on can reduce risk factors and increase protective factors in a
Identification for child's life (Early Intervention Foundation (EIF), 2021).
families who
require the Protective factors can reduce risk to a child's wellbeing. They include:
support of a
multi-agency developing strong social and emotional skills
approach. having a strong social support network for the family — including support
for good parental mental health
income support, benefits and advice
good community services and facilities
(EIF, 2021; Cleaver, Unell and Aldgate, 2011).
It is more effective to provide early help when problems first arise than to
intervene later (DfE, 2018; EIF, 2021).
Early intervention can also prevent further problems from developing — for
example, as part of a support plan for a child and their family when a
child returns home from care (DfE, 2018).
All staff aware of | Louise Bomber advocates that it is important to remember that behaviour
the importance is a means of communication. Consequently, it is essential for staff to try
of attachment to understand what the child is attempting to tell us through their
needs, ensuring | behaviour, rather than making judgements about it. Attachment styles a
that they use child forms in infancy has wide implications in all areas of their life and
strategies in describes children’s pattern of relating to the important people in their
class to support | lives. To ensure readiness for learning, we must meet these needs.
children.
Cortiella, Candace and Horowitz, Sheldon H. The State of Learning
Individualised Disabilities: Facts, Trends and Emerging Issues. New York: National
programmes/per Centre for Learning Disa?ilities, 2014 state that “learning disabilities are
lised both real and permanent” therefore early acknowledgement and
sonaiise intervention (through quality first teaching and specific) and on-going
learning and assessment ensure that children do not “suffer from low self-esteem, set
timetables to low expectations for themselves, struggle with underachievement and
support children underemployment, have few friends and, with greater frequency than
academically their non-LD peers, appear to end up in trouble with the law”.
and emotionally
All Lunchtime Louise Bomber advocates that it is important to remember that behaviour | |

Supervisors to
use positive play
and positive
behaviour
management

is a means of communication. Consequently, it is essential for staff to try
and understand what the child is attempting to tell us through their
behaviour, rather than making judgements about it. Attachment styles a
child forms in infancy has wide implications in all areas of their life and
describes children’s pattern of relating to the important people in their
lives. To ensure readiness for learning, we must meet these needs.

Cortiella, Candace and Horowitz, Sheldon H. The State of Learning
Disabilities: Facts, Trends and Emerging Issues. New York: National
Centre for Learning Disabilities, 2014 state that “learning disabilities are
both real and permanent” therefore early acknowledgement and
intervention (through quality first teaching and specific) and on-going
assessment ensure that children do not “suffer from low self-esteem, set
low expectations for themselves, struggle with underachievement and
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underemployment, have few friends and, with greater frequency than their
non-LD peers, appear to end up in trouble with the law”.

Extracurricular
activities to offer
a wider range of
opportunities
and enhance
opportunities to
build
resilience/teamw
ork and
communication

Schools have a statutory responsibility to promote the ‘wellbeing’ of
students.35 Resilience, or related concepts, is mentioned in many key
documents. For example, an England-wide educational initiative on
‘personal capabilities’70 emphasises ‘tenacity, self-motivation, problem
solving and self-image’; Ofsted has stated that “children’s wellbeing and
happiness in school underpin their attainment and achievement”71; and
the 2013 report from the Chief Medical Officer called for action to build
emotional resilience in children.

Schools have an important opportunity to build resilience through action
that focusses on individual pupils. Individual-level protective resources
include personality traits, intelligence, communication skills, and
sociability. Public Health England 2014

All

Total budgeted cost: £ 150,564
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Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils (incl disadvantaged)
in the 2022 to 2023 academic year.

1. Achievement Profile 2022/23 based on standardised teacher adminis-
tered tests and teacher judgement

Pupils not eligible for PP
(national average) i.e. other

N f ils eligible for PP
umber of pupils eligible for at pupils

Hill View Primary and results as %

National Average = red

Year 1 - Phonics Screening (75) 56%
Check: (12) 14%
82.2%
Year 2 — Phonics Re-check: (79) 82%
(11) 82%
91%

Key Stage 1: Attainment

% achieving ‘expected +’ in (79) 70%
reading (11) 45%

73%
% achieving ‘expected +’ in (79) 53%
writing (11) 27%

65%
% achieving ‘expected +’ in (79) 73%
maths (11) 55%

75%
% achieving ‘expected +’ in (79) 53%
reading, writing and maths (11) 27%

61%
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% achieving ‘greater depth’ in

(79) 27%

reading (11) 9%
22%
% achieving ‘greater depth’ in (79) 1%
writing (11) 0%
10%
% achieving ‘greater depth’ in (79) 16%
maths (11) 0%
19%
% achieving ‘greater depth’ in 1%
reading, writing and maths (11) 0%
7%
Key Stage 2: Attainment
% achieving ‘expected’ in (76) 88%
reading (14) 64%
78%
% achieving ‘expected’ in (76) 82%
writing (14) 57%
77%
% achieving ‘expected’ in (76) 81%
maths (14) 50%
79%
(76) 75%
% achieving in reading, writing (14) 43%
and maths 66%
(76) 88%
(14) 64%
% achieving in SPAG 78%
% achieving ‘greater depth’ in (76) 49%
reading (14) 0%
34%
0 . -
Y% achieving ‘greater depth’ in (14) 0% (76) 20%

writing
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16%
% achieving ‘greater depth’ in (76) 28%
maths (14) 0%

28%
% achieving ‘greater depth’ in (76) 13%
reading, writing and maths (14) 0%

10%

46%
% achieving ‘greater depth’ in (14) 14%
SPAG 35%

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider
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